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One of the questions that often concern many teachers that are teaching Arab students of Israel, is why they are often faced with the challenge of learning English. Many assumptions, theories and general stereotyping have typified the answers that have been suggested. This study aims to find out the difficulties that often face the Arab students of Israel and how that has influenced or affected their inability to learn the English language.
English is alphabetical in nature whereas Arabic is consonantal. They are however both read in a phonetical way by breaking words into constituent sounds. On the other hand, the Japanese and the Chinese languages are logographic in nature since both the phrases and words are formed through logograms and thereby resorting into concepts rather than sounds.
There is a striking similarity between Arabic and English but on the other hand, there is a big difference on how the human brain processes or interprets both languages (Ahmed & Abouabdelkader, 2016). The analysis below will unearth the scientific proof on why it is difficult for the Israeli Arabic students to comprehend the English language.
One of the reasons is that both languages nurture different decoding in the brain. There are differences on how the right and the left side of the brain decode the Arabic language, which influences each side of where a reader is looking. Most of the native Arabic readers recognize the Arabic words more effectively when the words are fixated at the center. In addition, a majority of the words used in the Arabic language have roots that have been built, which primarily consists of three letters. 
The English language on the other hand is typified by suffixes and prefixes which are the basis through which they are used and it is also the basis through which meaning is derived (Cummins, 2000). Israeli Arabs students who are accustomed to the language of Arabic will classify words on the brain on the basis of morphology while the brain of an English native speaker on the other hand will dwell more specifically on semantics. The challenge of comprehending English is therefore orchestrated by the inability to understand the differences between meaning and structure.
 In addition, while in English sentences are written from left to right, for Arabic language the opposite is right, this further contributes to the difficulty. The descriptive nature of the English language which is contrary to the simplified nature of the Arabic language has also been a key contributing factor to the challenge. There is also a big difference in grammar between both languages whereby in English the sentences often begin with the subject, while in Arabic, sentences begin with the verb. 
The largest focus was on how Arab learners, by virtue of being native speakers of Arabic contributes to the challenge of learning the English language. Arab students in Israel often find it hard to not only speak but also write the English language because they are used to writing and speaking the Arabic language (Spolsky & Shohamy, 2009).
One of the reasons why many often face the challenge is triggered by the fact that the only way to learn English in Israel is through a formal institution; that is inside a classroom, where a majority of the teachers that are mandated to teach English are either native speakers of Hebrew or Arabic (Spolsky & Shohamy, 2009). There is therefore a limited opportunity to learn the English language through a direct interaction with native English speakers. Some years ago, it was difficult to find an Israeli or Arab who had a good command of the queen’s language and students therefore relied mostly on tourists (Spolsky & Shohamy, 2009).
The other factor that makes it difficult for Arabic students in Israel to learn English mainly emanates out of the fact that the systems of both the English language and the Arabic language both differ orthographically and linguistically (Sousa, 2010). Most Arab learners in Israel encounter difficulties when learning English as a second language since they find it difficult to transfer the Arabic stylistic features. For instance , Arabic speakers find it difficult to differentiate between ‘p’ and ‘b’ because Arabic do not have the ‘p’ sound  and therefore Arabic speakers will often pronounce ‘p’ and ‘b’ (Ahmed & Abouabdelkader, 2016).
 In addition, most of the Arab students have a tendency of repeating themselves and arguing through an elaboration or presentation and this underlines how challenging it is for them to comprehend the English language (Ahmed & Abouabdelkader, 2016). Other difficulties that have been experienced include the repetition of phrases and talking too much about a topic prior to the commencement of the main points.
Another factor that has triggered the challenges includes the degree of implicitness and explicitness of the messages posed by the different styles between the English language and the Arabic language. The Arabic language is perceived as being indirect, emotional and personal which therefore makes it difficult for them to learn English since it is the opposite. 
The Arab students are also disadvantaged by the fact that they learn English as a third or fourth language and this further hampers their ability to understand and comprehend the language (Bailey & Damerow, 2014). Their first language which is Arabic has a strong negative influence on their ability to learn English since they make most of their translations using the Arabic style and formation, which therefore impedes their comprehension of the English language. 
The nouns in the Arabic language have a grammatical gender whereas in English it is non-existent and this is one factor that makes it difficult for those whose first language and second language is Arabic and Hebrew respectively to comprehend the English language (Spolsky & Shohamy, 2009). Arabic speakers also stress the last syllable in words, which is different from the English language that is flexible in terms of the syllable. The Arabic language also has few vowels compared to the English language, which is guided by vowels and this therefore affirms why Arab students in Israel find it difficult to adjust to the vocabulary and spelling of the English language.
In conclusion, it is evident from the study that there are big differences between the Arabic language and the English language. The differences range from the structuring of the language, the style, words and also the sounds. The fact that English is the third or fourth language amongst many Arabic students further makes it difficult for them to understand and comprehend the language. One of the most effective ways of ensuring that the Arabic students augment their understanding on the English language is by offering them enough opportunities that are outside the classrooms, to constantly practice the language. In addition, it is also imperative to come up with new techniques such as error analysis and contrastive analysis. Moreover, the free writing approach would be integral in enabling Arabic learners to overcome the problems of writing in English since they would improve their writing samples (Al-Mutawa & Kailani, 2009).
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