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Autism Spectrum Disorders (ASD)
ASDs refer to a group of syndromes that affect children in various ways and are characterized with attributes of poor social and communication skills, coupled with repetitive behavioral patterns. Children with ASD also lag behind in cognitive development as compared to those without it. There are other emergent problems, particularly in an education setting where such children have to be categorized under those with special needs. This necessitates the modification of educational practices and strategies to help them keep pace with others in a similar environment. The interaction strategies adopted in boosting the children’s competence comprise of various challenges that must be addressed to ensure effectiveness in dealing with such children. In alignment with children suffering with ASD, this report embarks on the developmental difference, its impact on learning, educational practices and modifications for support, interaction strategies to boost these children’s competence, and challenges inherent in the implementation of the various strategies.
Developmental Difference
Children with ASD vary significantly in the development milestones as compared to the typical children. They experience deficiencies in linguistic, cognitive, social, and motor skills which are mostly visible at the age of six months (Landa, Stuart, Gross & Faherty, 2013). These areas of development depict no inadequacies prior to the child’s attainment of six months. The implication is that plans for diagnoses can only start at this age as the child appears normal from birth to this stage. 
In linguistic development, there have been findings that children with ASD are at times faster at speaking the first words and engaging in complex babbling than their peers without ASD. However, these children depict difficulties in reciprocating social interactions due to poor skills in communication, particularly at the age of two years onwards. Poor linguistic development also makes it difficult for such children to interact effectively.  As such, there is a correlation between poor linguistic development and lack of social competencies (Landa, et al., 2013).
The development of motor skills is critical to an individual’s engagement in manual work as well as activities that require coordination. Children with ASD depict poor coordination in various endeavors, an aspect connected to delay in the development of motor skills. Poor coordination may be evidenced in the usage of tools where the child’s use is poor. According to Choi, Leech, Tager-Flusberg and Nelson (2018), learning the control of tools and adapting arms’ movement to engage in a complex task is a difficult undertaking for children of ASD. This is particularly so when there is an adjustment in the visual information available. The poor development of motor skills is also observable among siblings of a child with ASD as they are also at a high risk of the disorder. Poor motor skills are also associated with inability to perform simple tasks, such as using the hand to write or grasp a toy (Choi, et al, 2018). 
Cognitive development is also an area of concern for children with ASD. This area has been linked to Intellectual Disability (ID) which has been found to vary with the magnitude of the ASD symptoms. For severe case of ASD, therefore, the ID is also high and this implies an impairment in cognition. Cognitive skills, however, improve with time when appropriate intervention strategies are applied (Vivanti, et al, 2013). 


Impact of ASD on Learning
Children with ASD are categorized under those with special needs since their learning skills cannot be likened with those of typical children. Based on their level of cognitive development, learning is hampered to some extent thus requiring special intervention to enable them gain skills in an appropriate manner. Children with ASD tend to learn through imitation and it is difficult for them to engage in imagination even in social settings (Landa, et al., 2013). Since their interaction is poor, the need to adopt learning strategies that address the needs of the child is of paramount importance rather than trying to model the child to fit in the learning environment. 
Poor cognitive development plays a critical role in diminishing the child’s capacity to learn as it interferes with the child’s level of gaining intellect (de Moraes, et al, 2017). The implication is that the educational context has a special role in devising ways through which to enhance the child’s acquisition of knowledge since it has readily been proved that the child’s cognition can be improved. 
Educational Practices and Modifications for Support
The education sector can engage various practices and modification to enable ASD children to learn effectively and gain knowledge like their peers. Some of the practices that have been recommended include the use of visuals, particularly for children who are poor in vocabulary. The use of diagrams enables the child to have a clue of what is being taught. Pointing has also been recommended as a strategy of gaining the child’s attention in the learning process. It enables concentration as the child gets clarity about what is being referred to when the teacher speaks. While there are recommendations to have the ASD child in a classroom that integrates others who have no special needs, an important modification involves the provision of assistive tools that enables the child to keep pace with the rest in a learning environment. The use of diagrams is one of the best practices assistive endeavors (de Moraes, et al., 2017). 
Interaction strategies
 Sign language has also been recommended as ASD children have difficulties in expressing themselves. Learning specific signs will boost the capacity of such children in self-expression and understanding of some aspects that require the use of vocabulary. The American Federation of Teachers (AFT) also recommends that social skills for children with ASD should be taught in a natural education setting as this enables effective interactions among typical children and those of ASD thus enhancing the latter’s social skills (AFT, 2017). Behavioral strategies can also be adopted but this requires an understanding of why a specific behavior occurs among children of ASD.
Challenges
The challenges involved in the implementation of various strategies and actualizing some practices is that there is need to include various stakeholders, among them policymakers, and this does not necessarily guarantee their support. While inclusive education has been recommended as a best practice in special education, the special needs of all children are never fully addressed and this makes it difficult for them to adapt in a natural setting. The attention offered to ASD students and others with special needs may be at the expense of the typical children whose pace of learning cannot be likened to that of children with special needs (AFT, 2017). This could necessitate education practices that segregate the ASD children so that they may have their needs fully addressed.
Conclusion  
There are various ways through which the development of ASD children is affected. These children experience development problems socially, cognitively, as well as in motor skills. The impact of these developmental problems in learning is quite prominent as they have difficulties in even undertaking simple tasks in their daily lives, particularly due to poor coordination. Various educational practices and modifications have been suggested in a bid to support these children. The use of diagrams and pointers are some of the suggestions. In interactions, allowing them to socialize with their peers without ASD is of paramount significance. Though there are several challenges in implementing various strategies, inclusion of ASD students in a classroom of others without it poses a challenge as this may be done at the expense of the latter.
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